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INTRODUCTION 
 

A Comenius project aims at improving the quality of education in schools on the one hand 

and strengthening the European dimension within education on the other. The project for 

instance supports the international cooperation between schools. Furthermore the project 

wishes to encourage the teaching of languages and increase the intercultural conscience of 

teachers as well as students of teachers and students. Finally, Comenius wants to 

contribute to a better professional development of the staff in the education sector. 

Working on social skills as a competence to be included in a proper social context 

We work on social skills of children with impairments and behavioural problems, to help 

them to cope with themselves and their social context. 

In this project we focus on the development of social skills, which are a condition to learn 

and a prevention of social and behavioural problems. These skills are also important to 

facilitate the transition into life. 

We exchange ideas, methods and experiences. It is essentials that we can exchange this 

with schools who deal with different kind of impairments, cultures, visions, pedagogical 

approaches so we can learn from each other and try to implement more appropriate 

strategies in our own school. 

It is essential that we can exchange ideas, methods and experiences with schools who deal 

with different kind of impairments, cultures, visions, pedagogical approaches. To learn 

from each other can be very valuable. This way you become acquainted with other 

strategies and visions that might be more appropriate in our own school. 

All the institutions work with pupils with special needs: mental disabilities, behavioural 

problems, social problems, leasing difficulties, autistic disorderé 

The diversity of schools within our project ensures that the care of the children and 

adolescents with disabilities is placed in a wider context. 

All partners deal with the fact that a lack of social skills of their pupils obstructs their 

possibilities to learn and integrate in a social context. 



 

 

As a school, it is important that we are receptive to renewal in our own country as well as 

in Europe. Partly due to the European aspects as a school we look critically at our own 

functioning and we evaluate it frequently. Moreover we compare with other countries to 

stimulate our own ways of working. 

By this European partnership we enrich our knowledge, experiences and methods on 

developing social skills of pupils with special needs. We want this knowledge and new 

methods to effect our way of teaching at all levels in our school. 

We hope that our experiences and knowledge will be useful and interesting for other 

schools and other teachers in other Belgian and European schools, specially those who 

work with pupils with similar problems. The Comenius project is a facilitator to create a 

local network among the participating schools. Due to these networks, other institutions in 

the neighbourhood of the participating schools can benefit from the European cooperation. 

For us it was a worthwhile project and has ensured with an open mind to look at ways in 

different countries that people with behavioural support. At the same time it was a great 

fortune and experience to apply these methods in every school. 

For us it was a project worthwhile. To look with an open mind to different people in 

different countries, all with their own ideas and visions. At the same time it was a great 

fortune on experience to apply these methods in every school. 

 

 

Jan De Ceulaer 

Coordinator 

 

 

  



 

 

Presentation of the partner schools  
 

1. Belgium 

 

Special Education School for Primary and Secondary education Ter Bank 

The Special Education School Ter Bank consists of two entities, namely primary education 

and secondary education. 

Both schools work very closely together. They are located in the same building, they share 

one secretarial office and one teacherËs room and finally they have the same organizing 

authority. Another reason why the educational cooperation between both departments is so 

closely organized, is that a lot of our students attend to our school from 2 İ years old to 21 

years old, and all of them are intellectually impaired. 

Within the project this means that the general attitude and ideas are a common good. 

 

The organisation of the training of special needs in Belgium 

1. In Flanders 

 

Special education in Flanders is organised as a separate, categorical system. Since 1970, 

there is a separate educational system for children with special needs, apart from the 

mainstream schools (separate system). Before 1970, children with special needs were 

educated on special classes in óregular schoolsô. Since 1978, special education in Flanders 

is divided into 8 types (categorical system). 

 

¶ Primary school 

-Type 1:  Education for pupils with mild mental retardation 

-Type 2:  Education for pupils with moderate or severe mental retardation 

-Type 3: Education adapted to the educational needs of children with 

behavioural and emotional problems 

-Type 4:  Education for children with physical disabilities 

  



 

 

-Type 5:  Education adapted to the educational needs for hospitalized children 

-Type 6:  Education for blind or visual impaired pupils 

-Type 7:  Education for deaf or hearing impaired children 

-Type 8: Education for children with serious language, speech or learning      

               disabilities      

Conclusion: The typology is based on (the severity of) a disorder or a diagnosis; the types 

1, 3 and 8 are not organized for toddlers. 

¶ Secondary school 

-Education Form 1 (organised for type 2, 3, 4, 6, 7) 

This form of education prepares young people for the workshops in drop-in-centers. They 

donËt get paid for this work. Another form of employment is óworking under supervisionô,  

intellectually impaired people are employed at normal workplaces with on the shop floor 

the support of job coaches. 

The (young) adults receive a government contribution of the Vlaams Agentschap (Vlafo) 

[Translatorôs note: Flemish agency for disabled people]. They live with their parents or 

under special adapter housing arrangements, like homes for unemployed people. 

-Education Form 2 (organized for type 2, 3, 4, 6, 7) 

The finality of this form of education is paid work in sheltered workshops. The pupils 

donËt learn a profession but they get a general and social formation and a work training to 

allow their integration in a protected work environment. The adults live at home, on their 

own or under special adapted housing arrangements, like homes for employed people or 

óindependent supervised livingô. 

Education Form 3 (organized type 1, 3, 4, 6, 7) 

This form of education leads to employment in the regular employment circuit. The pupils 

learn a profession such as ócookingô, ówoodworkingô, ócaretakingôé 

Registration in special education requires a certificate and a multidisciplinary report, 

delivered by an official, multidisciplinary authority. 

  



 

 

Education Form 4 (organized type 3, 4, 5, 6, 7) 

This form of education is a preparation for higher education studies and for the integration 

in the active life. Within education form 4, different subjects are organized, which coincide 

with the subjects of full-time secondary education. 

2. Ter Bank 

 

The special Education School Ter Bank (type2) is a school for children and young people 

with a mild or serious handicap. Our vision is óthe child is the central pointô, and thus we 

work hard for a full development of the child/youngster with as an important goal 

maintaining themselves in society and the actual and future social and mental world. The 

stress in on a happy life with, and not in spite of their handicap. 

 

The school wants to be a Christian life and study environment, where teachers, 

paramedics, directives, educational and assisting staff, can work together and with the 

children in this environment. The aim is that the staff works closely together, that they 

offer help and space for the pupils to develop their personalities and that also the parents 

are closely involved. 

 

óTer Bankô consists of a nursery, primary and secondary school. The number of pupils has 

increased in recent years and currently there are 210 pupils. 

 

In nursery school the well being of the student is the most important issue. After an 

adjustment period the accent will be on stimulating the general development of the child. 

Without effort the child is making progress in the areas of mental development, language 

skills, motor system, independence and social development. Complete communication ï 

by which gestures, speech as well as special pictures are used ï starts at the level of 

nursery school and it is also being used throughout the rest of the years at school. 

 

In primary school the acquired skills are further developed. Depending on the possibilities 

of the pupil, school activities such as reading, counting and writing are organized. Adapted 

methods, by which the developing pace is taken into account, are used to offer the child 

the best possibilities. 

 

In secondary school, the skills the pupils acquired are stimulated and at the same time the 

child will be prepared for his life as an adult. The aim is to let them fiction as 



 

 

independently as possible in different fields such as spare time, live and work 

environment, taking into account their possibilities. Among the young people who are 

being prepared to work in a protected environment a work-oriented education is the most 

important. 

 

Special attention is paid to children and young people with an autism spectrum disorder. 

They need an adapted leasing environment. On the level of nursery school as well as on 

the level of primary and secondary school, a special class for these children is organized. 

Also children with a serious intellectual impairment get an appropriate programs so that 

their living environment can be broadened. 

 

At the same time the school is receptive to the realization of inclusive education. There is a 

cooperation with regular primary schools that take care of intellectually impaired children. 

 

As a special education school it is our task to observe these social tendencies and to adapt 

them to the possibilities of our pupils. For example, IT is present in our school and with 

some adaptations it now is available for pupils with a mental handicap. 

 

 

 

 

 

 

 

 

 

 



 

 

THE VOCATIONAL  SCHOOL  KUNICE  

The vocational school Kunice is a special secondary school for youth with special needs  and 

educational disabilities / mental retardation, specific developmental learning disorders / and social 

handicaps  / family status with  low socio-cultural position, threat socially pathological phenomena, 

ordered  institutional education or imposed protective education, refugee status/. 

The vocational school has a long tradition, it was founded in 1969. 

 

Education schoolËs offer consists of the following three - year fields of education:  field of 

Confectionery, field of Cookery,  field of Floristry, field of Nursery and field of  Shop assistent. 

The vocational school Kunice has two  separated  buildings away from about 2 km. In each 

building there are school classes, boarding house, school dining room with a kitchen and gym. 

Our school provides comprehensive education - theoretical and practical training, and education 

outside the classroom  for  about 90 pupils. 

 

 

 

THE  MISSION  OF  THE SCHOOL  ARE:   
 

F General development of personality of individuals with special educational needs; 

 

F Providing vocational education for pupils from special primary schools and  for pupils  

integrated into mainstream primary schools, who were  by pedagogical and psychological 

counseling or by special educational center diagnosed with special educational needs; 

F Training and education of pupils with special educational needs, developing their key 

competencies; 

F Passing on proffesional competencies needed to perform future profession; 

F Respect for differences  each person and applying to him extremely sensitive and 

individual access; 

F Developing external communications in order to integrate children into society and the 

world of work. 

 

 

 



 

 

 

   3.  Denmark                                

 

 

 

Skjernaskolen is a school and kindergarten for children with physical and mental 

handicaps ï children with learning disabilities, children with special needs. The institution 

is situated in Skjern in Westjutland and is build together with a mainstream school. The 

institution used to be run by the county/province, but 3 years ago the provinces were 

abolished and both the kindergarten and the school became a municipal institution. All 

children come from somewhere in the municipality, most of them will drive with buses in 

the morning and leave in the afternoon with buses. 

 

The kindergarten has children between 0 ï 5 years old, the school has children between 6 

and 17 years old and STU between 18 and 25 years old. 

 

The staff is in total around 100 people. STU is a special organised education, a 3 years 

education for handicapped youth. This is rather new, it was established 2 years ago. The 

children and pupils are typically late developed children, some with syndromes of different 

kinds, e.g. Downs syndrome, early damaged children and some with multiple handicaps. 

Officially i t is not a school for children with autism, but at the moment there is a class of 3. 

There is an increasing amount of children with behavioural and socio-emotional problems. 

 

The school with 86 pupils is divided into 4 sections. The small ones (6 ï 10 years), the 

middlegroup (10 ï 14), the oldest group (14 ï 17) and pupils with multiple handicaps (all 

ages). 

 

The pupils in school are attending small classes of 3ï4ï5 children, separated after age of 

function and development, being typically at least 3-4 years back in development and 

functional age. We teach from the childôs potentials, needs and level. We have high 

priority of social skills. The institution offers physiotherapy, speechtherapy, musictherapy, 

massage and swimmingtherapy. TTT (signs to speech) is used very much, all staff will be 

offered a course.  



 

 

We work under the same school law as the mainstream schools, The Act of the Danish 

Folkeskole. The compulsory age is 10 years in school in DK, at the same school. 

 

All children have a right to be taught, to go to school. All children, no matter handicap, are 

teachable. Children with special needs/handicaps will mostly go to special schools or 

special classes at a mainstream school. Some might be included in mainstream schools 

with supported teaching. Most of the children have subjects as Danish, math, gymnastic, 

cooking, creative subjects, English (a little group) and science. Also projects out of school 

and one week with a common subject for the whole school. 

 

After school time and before school in the morning most of the children attend leisure time 

facilities (SFO), which are done by leisure time teachers. 

 

Schoolpolicy 

 

We work under the same law as the mainstream schools, The Act of ñFolkeskolenò. It says 

eg. here that the pupils must be prepared to participation, responsibility and duties in a 

society with freedom and democracy. 

 

One of the overall objectives of Skjernaskolen is the basic of the work with the childôs 

social skills: ñthat the pupils develop social skills so that they at their level can manage 

their lives as grown-upsñ. 

 

Due to the fact that we in the last years have got more children with socio-emotional and 

behavioural problems, children in conflicts and with no social skills, we have had more 

focus on how to handle these children, how to develop their social skills and how to handle 

conflicts. 

 

Our schoolpolicy is to try to understand the childËs behaviour and react to this form out an 

appreciative approach. 

 

We also have the possibility to ask for help by VISO, when we have come to a point, 

where we feel we cannot solve it ourselves. 

 

VISO is a state consultancy organ, which was established, when the counties were shut 

down. 



 

 

VISO is an offer to local authorities in providing services to citizens ï children, young 

people, socially marginalised groups, elderly and disabled. 

VISO has experts connected all over the country and will find the right ones to help you, if 

they take the case.  



 

 

4. Latvia  

Sabiles vidusskola 

 

Sabiles Secondary school is in the Talsi region. Sabiles primary school is housed in two 

buildings. A large school and small school. Great school is attended by pupils of 11 ï 19 

years old and in regular classes included children with special needs AB level. Small 

school is attended by pupils from 5 to 10 years and pupils of special classes AB and C 

levels. 

2009/2010 school year Sabiles primary school students studying in 329, of which 44 

students with special needs AB and C level and 29 Roma (Roma) minority students. 

School employs 40 teachers and 14 support staff. Sabiles primary School Director ï Ilze 

Anita Berzina. 

 

 

 

 

 

 

 

 

 

At school, there are 4 special education classes with pupils with special needs (AB and C 

levels). Sabile primary school has one class ï 6. class, which included 4 children with 

special needs (AB level). 

School employs seven special education teachers and 3 special education teacher 

assistants, and 9 general education teachers who have the right to teach students with 

special needs and disabilities. 



 

 

Sabile secondary school is also supported by a staff-social educator, special educator, 

psychologist, nurse, speech therapist. Support staff assist and support the school not only 

students but also teachers and pupils parents. 

  



 

 

5. Norway 

 

 

 

 

 

 

 

 

Rud upper secondary school is a public school with a separate department for special 

education. We are currently 22 students in the department and one of the main goals of 

education is social skills. This pervades all disciplines and areas of training. Education for 

students with special needs at Rud was established in 1974. 

In 1990 we finally became a real part of the school. We were physically included in the 

building of Rud upper secondary school. We are about 16 teachers with different 

background and education. 

¶ 5 welfare nurses with teaching  

qualifications 

¶ 3 General teachers 

¶ 3 art and Craft teachers 

¶ 2 Music teachers 

¶ 2 physical education teachers 

¶ 1 teacher of the visually impaired 

 

 

 



 

 

Chapter 1 

Working on social skills before the start of the project  

1. Belgium 

 

During the last few years we saw an increasing amount of pupils with behavioural and 

social-emotional problems. There was an urgent need to create curative measures to 

guarantee the safety of our pupils and personal. 

We give an overview on the measures already implemented in our school before the 

project. For this overview we use óthe prevention pyramid of Johan Deklerckô. 

 

 

 

 

 

 

 

 

 

 

 

 

We shortly give a description of each level and give examples of measures on each level 

implemented in our school. 

The pyramid has a broad basis: itËs important to take a lot of general measures on level 0 

and level 1 and less on level 4. 



 

 

Level 0: Broad social context 

We have a social frame were the school works in: There is an increasing amount of pupils 

with emotional and behavioural problems (EBP) in Flanders. Parents are less supportive in 

promoting values and standards trough words their children. There is more attention on 

these pupils in the media (less taboo). 

Measures in our school: 

¶ playground animation + afternoon activity / sport = conflict avoiding 

¶ predictability through the day in all activities 

 

Level 1: Advancement of the general living 

 

On this level we try to create connectedness and a positive general living which has a 

positive effect on the wellbeing of teachers and students. We know that the feeling of 

óbeing connected to on anotherô can be a protection against the developing of social-

emotional problems. 

 

Measures in our school: 

 

¶ one room for all staff members 

¶ working in small teams 

¶ organizing team activities in evenings 

¶ to support focus groups as much as possible 

¶ to connect/involve the staff to the policy of the school 

¶ unconditional acceptation 

¶ to start always with the possibilities of the pupils 

¶ the approach of our pupils as full citizen 

¶ to connect pupils to the policy of the school (ex. óLeerlingenraadô) 

¶ outdoor activities, several groups together 

  



 

 

Level 2: General prevention 

The goals of the general prevention are to support and stimulate the desired behaviour and 

to amplify the possibilities of the pupils. 

General prevention is very important because it has a profound and long-term effect. 

Measures in our school: 

¶ Web ring structure and predictability in time and space. We also adapt the 

activities on the possibilities/needs of the pupils. By organizing functional 

activities linked to the interests of the pupils we try to stimulate the motivation 

of the pupils. Therefore we use a variety of methods. 

 

 

 

 

  



 

 

¶ Alternative job offer to enable practical training / work 

¶ Sherborne activities to evoke relaxation 

¶ óLive Keysô: working on emotions, social skills, problem solving behaviour 

through different lessons, based on real live situations 

 

¶ We work on the social skills to improve their social behaviours. The main goals 

are to make contact with the others in a correct way. Also to make contact with 

their own feelings and the feelings of others. We learn them also to cope with 

conflicts, frustrations, anxiety,é 

 

¶ To obtain this goals we use methods like óleefsleutelsô, ódoos vol gevoelensô, 

ógevoelsmeterô, goed gevoel machineô, learning social scripts. 

 

 

 

 

 

 

 

 

 

 

 

¶ On the level of the school we give activities during lunch break to avoid 

boredom. We have separated the whole group into smaller groups to play. We 

built on a relationship with pupils based on confidence. We work in an 

individual way with pupils who need it. 

 

¶ Also a good cooperation with the parents and our boarding school is important 

preventing behavioural problems. When we inform each other



 

 

concerning behaviour, moods, difficult situations/circumstances, we can 

structure activities and environments in a way that increases the incidence of 

difficult behaviour. 

¶ We use also procedures like āChild in needó: itôs a procedure which describes 

how to react when there is a concern about a childËs mental or physical 

wellbeing. The procedure enhance that we act as a team and towards everybody 

whoËs in involved, especially towards the child in need. A supportive network 

for a child in need can prevent him from further behavioural problems and 

emotional damage. 

¶ In ËDe EvenaarË or ËThe EquatorË there is the possibility to give individual 

adapter education for pupils for whom a while day in the classroom is far above 

their  possibilities. This method is constructed in cooperation with the boarding 

school: students can attend lessons in the boarding school in a 1ï1 situation with 

a teacher, using the infrastructure of the boarding school. 

¶ We work with token-economy systems and behaviour cards 

 

 

 

 

 

 

 

Level 3: Specific Prevention 

In the specific prevention we try to inhibit the arising of aggression. 

Measures of the school:  

¶ We give extra supervision on the playground. For pupils who causes problems 

on the playground we use behaviour cards. 

¶ For pupils with ASS we are working with double staff. 

¶ In our school we use an alarm system for crisis situation: a teacher in need can 

ask for help with the staff members by an alarm-system. 



 

 

¶ We also have the time-out room and the TAVA: a room were the student is 

totally separate from any kind of attention. 

 

Level 4: Curative Measures 

These are the measures who are taken to stop the aggression that already occurs, to 

intervene in a situation to prevent harm and to restrict the consequences. Pupils also learn 

that aggression canôt be tolerated and that there will be consequences. 

Also important here are óthe moments of healingËô both material and emotional. Emotional 

healing is necessary for pupil and teacher who were involved. 

Measures in the school: 

¶ On the level the class we use humor to demining the situation. We name the desired 

behaviour, not only the aberrant behaviour. We give choices and put the 

consequence: óyou make this task or you are going to time-outô. We reward the 

desired behaviour. 

¶ On the schools level we use an alarm system to stop the conflict and to create 

safety. In that alarm system there are two independent staff members who 

intervene. They create safety between the ósidesô, they create óa breakô, a 

óbookmarkô. Afterwards the pupil goes to the time-out or the TAVA to create a 

safety environment. It is also important to name the emotions of the pupils to ócool 

downô these emotions. After the ócool downô we are creating space to analyze the 

problem and to prepare the óhealingô. We reflex with the students on their behaviour 

and on what they can learn about it for the future. There are always consequences. 

They have to be taken short after the crisis. The consequence must be in according 

to the behaviour. We give the pupil óa voiceô in the consequence. Itôs a part of the 

moments of healing. In the school rules is a procedure that describes the conditions 

to quite school for several days. 

 

To stabilize the pyramid itôs important to take a lot of general measures on level 1 and less 

on level 4.  

  



 

 

In the scope of this Comenius project, we are looking for ways to expand our measures on 

the basis of the pyramid. We would like to introduce a more preventive, systematical and 

team-based approach on working on social-emotional skills. We would like to inspire us 

by the work of our partner schools on this matter. 

 

 

2. CZECH  REPUBLIC  

SCHOOL policy concerning social skills / problem behavior 

The problems of childrenËs, pupilËs and studenËts risk behavior is already solved on 

the level of the state policy in the Czech republic. Ministry of Education make rules 

to this problems, which specify the terminology closer, mention institutions that deal 

with risk behavior and determine their role, further define the minimal school 

prevention program, and recommend methods and procedures of solving in the case 

of risk behavior. This direction is valid and each school is obliged to develop it on 

the conditions of own school. 

Risk behavior and prevention were and are solved  and ensured in accordance with 

appropriate execute directions of headmistress in vocational school Kunice. With 

the aim of elimination of tokens risk behavior is the primary task of school 

implementation of the various forms of primary prevention. On occurrence of any 

other risk behavior is important to comply with stated and prescribed procedures of 

Ministry of Education. In these cases it is very important to cooperate with parents, 

with relevant departments of child care and the Police. The implementation of 

primary prevention activities for the school year is further developed  and 

concretized in Minimal prevention program. The Minimal preventive program is 

compulsory document of the school, which is annually develop by methodist of 

prevention and educational consultant, who both working closely with the 

headmistress, teachers and educators. Primary prevention of risk behavior is divided 

into nonspecific and specific prevention.  Nonspecific prevention of risk behavior in 

the vocational school Kunice focuses on developing social  and psychosocial skills 



 

 

of pupils, their education to healthy lifestyles, change their values and attitudes, 

coping with stressfull situations, personal care, solidarity and adaptability. 

Therefore, all activities that encourage healthy lifestyles and learning positive social  behavior are 

included into most of subjects and whole school life, including education outside the classroom. 

Effective primary prevention deal with consultation classes, during which there is  a space for 

discussions, demonstrations of model behavior, to develop social skills and emotional 

competencies and to draft a meaningful use of leisure time. All activities of this non-specific 

prevention of risk behaviors are implemented comprehensively by teaching staff throughout the 

school year. Specific prevention of risk behavior has focused on preventing a concrete risk 

behavior and a specific target group. 

The inclusion of topics and activities of prevention risk behavior in education of the pupils 

vocational school Kunice is similary like the development of key competencies an integral  and 

absolutely a natural part of the educational process and school life, because most pupils at the 

school are particularly vulnerable by risk behavior, with a view to their special needs and 

regarding to their family environment. 

Examples of how to deal with social skills/problem behavior 

During the school year, we implement in our school in accordance with the compulsory 

documentation with Minimal prevention program and Work plan for the school year, a number of 

non-specific primary prevention activities that aim to develop social skills of our pupilss and 

eliminate by thus tokens of the risk behavior. 

The school year we start with the activity for the incoming pupils of first grade with teambuilding 

program. We meet the last day of vacation in one of the objects in our school - teachers, educators, 

new pupils and their parents. We introduce each other, talk, share an important and needed 

information for new pupilËs stay at the new school and boardinghouse. Before leaving back home 

parents already know teachers of their children and new school environment. The following day, 

leaving pupils with their teachers school to the countryside, where they spend three days together. 

The teambuilding program consists of experiential, communication and self - knowledge games 

and activities, they are aimed at finding own role in the group, creating and strengthening 

relationships between pupils and between pupils and teachers, developing communication skills 

and teamwork. The pupils gradually learn  by suitable way to manage stress,  to get healthy self-

confidence, build and strengthen the ability of independent decision making and responsibility for 

oneself. 



 

 

 The first month of the school year is usually devoted to the tourist course. It is already establihed 

for pupils  the second grade. During the course pupils overcome pre-planned route, where except 

the sports training they learn also orientation in landscape and instill the principles of 

enviromental and safe behavior in the nature and on public roads. They exercise 

opportunities for providing first aid by using improvised devices. 

Christmas time is traditionally variegated with project learning with a Christmas 

theme. It is a one day pupilËs project where the pupils of each field of study apply  

theoretical knowledge and skills, get in vocational training into practice. Each field 

of education has an assigned task, which is related to their profession and the pupils 

then independently seek solutions and implement setting. The aim of project 

learning is to teach pupils indipendent work and teamwork, to develop logical 

thinking and ability to solve a given task. Furthermore, to develop their 

communication skills, encourage them in the democratic thinking and learn them 

pride from well done job. The topping - out is a presentation of projectËs produces, 

which takes place at a joint ceremony of pupils all fields of education and all 

pedagogical staff. 

With the aim of strengthen environmental education and enlightement  we 

implement each year in our school, the weekly theme of teaching aimed at 

protecting the environment, healthy lifestyles and sustainable development. 

Healthy lifestyle, healthy food and regular drinking regime  are another area of 

social skills, whose getting up, fixing and adherence is devoted attention throughout 

the school year. 

Communicative and social skills of pupils are developed in their participation in 

various exhibitions, shows and competitions. Furthermore,by the events organized 

for children from the local kindergarten,by the entertainment programs for 

inhabitants of retirements homes and also by sales markets and public events, 

organized by the school with various occasions. 



 

 

The pupilËs social skills are also improved at creating school newspaper. There 

pupils write several articles about school life and what they like or donËt like in the 

school. 

A very important and positive role in developing social skills of our pupils and for 

their future job is definitely the right implementation of vocational training in the 

workplace of individual firms. 

 Field of Confectionery ï Benea, bakeries and confectioneries Beneġov 

 Field of Cookery ï GTH catering, Praha 

 Field of Floristry ï Gardening Ekoflor, ř²ļany 

 Field of Nursery ï Hospital ř²ļany, Retirements house Pyġely, Senior house Marta,  

 Field of  Shop asistent ï Supermarket Tesco, Billa 

After school activities of pupils, who are accommodated at the boardinghouse are 

focused on interesting and meaningful using of leisure time and sports activities. 

There are also a visiting film and theater performances. 

A second and equally important areas of prevention of risk behavior is specific  

primary prevention. Even in this area we adress own activity. Every year we set up 

an application for approval of a project specifically aimed at particular tokens of risk 

behavior, by which our pupils may be threatened. This area of  preventive working 

we donËt focus only at students, but we extend it into the parents and further training 

of teachers. In the case of  confirmation with the proposed project, the school 

received financial resources on its implementation. On the base of proposed and 

approved projects, we have managed  implement  several interesting listed below 

projects or programs in the recent years: 

ĂTHE EDUCATION OF OUR PEDAGOGICAL STAFF IN THE SPHERE OF 

THE RISK BEHAVIOURñ 



 

 

ĂTHE EXPERTS ï OUR HELPER IN SPECIFIC PRIMARY PREVENTIONñ 

ĂWE DONËT SMOKE AND WE ARE HAPPYñ 

ĂPULL TOGETHERñ 

ĂI SHALL I KNOW HOW TO DO ITñ 

ĂI WANT TO BE FITñ 

All the above activities are aimed at targeting the development and attachment of 

social and psychological skills of our pupils. Mastering these skills, then surely 

support easier understanding and acceptance of principles and rules of a healthy 

lifestyle and also to mutual efforts / individual and society / beneficial integration of 

pupils - people with special needs into mainstream society. 

3.  Denmark  

 

Case about a 9 years old boy with socio-emotional difficulties. 

How to guide him, avoid conflicts and help to develop social skills. 

Description of the boy and his behaviour: 

The boy has no diagnosis apart from mental retardation. He has ónormalô looks, no 

physical handicaps. Heôs motorically at his age. 

The psychological test shows unequal profile, which means that he scores at his age in 

some of the items and under age in others. 

He very easily gets into conflicts with other children and grown up. He reacts very 

violently with anger, screaming, threatening, kicking and beating. Itôs very difficult to stop 

the conflict, to see why. He carries on, he is very negative, does not see his own part in the 

conflict, he holds a grudge and he wants revenge. Later he gets very tired and feels sorry, 

he thinks that the grown up doesnôt like him, he cries and apologizes. 

He is very fascinated by violent films and computer games, he lives very much in a fantasy 

world. 

Due to his behaviour he canôt always be in the class together with the other children. He 

functions socially very badly. 



 

 

Several things have been tried out without much success. 

At least we applied for counselling by VISO together with the mother, who also had 

problems in handling him. 

 

VISO took the case and a neuropsychologist came out, observed and tested the boy. 

According to her he has difficulties in planning, foreseeing, learning by verbal guiding, 

arranging and maintaining language information. He has difficulties in changing from one 

thing to another, in distinguishing between fantasy and reality, in choosing and following 

rules, in looking forth and back. He has difficulties in emotional control, control of 

impulses, flexibility, he does not learn by experiences. 

 He has no sense of time. He has low self esteem, he easily misunderstands others, he 

thinks they want something bad from him. He is distrustful, suspicious and mentally 

vulnerable. 

He remembers specially emotional situations and doesnôt listen, doesnôt understand what 

people are saying, he reads the body language and misreads, when stressed. 

He has a very good visual competence. 

He is functioning at his best in known and predictable situations, where he knows what is 

expected from him. He has to see what is thought! 

How we work with the pupil now. 

Due to his stress, and the fact, that he doesnôt have a general view over his day, his day at 

school has to be organised in details. What he has to do, where to be, and with whom. In 

that way he will always be prepared. Here we use the Boardmaker organizer. 

 Due to his low self esteem, and to avoid failures and let him get more success, the teacher 

has to be ahead of the pupilôs actions. It is important, that he knows our expectations, so he 

gets success with his activities. 

When he gets worried / stressed, itôs often because he canôt cope with the situation ï he 

needs help to understand and to plan how to respond. 

He has to be taught rules and routines both practically and socially unlike other pupils who 

know the social behaviour. 



 

 

It has been agreed that he has to avoid watching violent movies and using violent computer 

games, because he has problems, separating fantasy and reality.  

It is important to focus on Picture and visual support. He benefits from short and precise 

explanations. 

In the classroom he has a cave, a sheltered place where he wonôt get disturbed from the 

other pupils. 

The Boardmaker organizer assists in situations where he has to chase from one activi ty to 

another. The huge challenge is situations where he has to change activity or he doesnôt 

know what to do ï e.g. in breaks. 

When or if he has to choose between activities, it has to include only 2 choices with 

pictures of the activity. 

Suggestions for activities when the structure begins to work. 

When he gets calmer and less stressed, we will introduce a reward system ï smiles. Later 

we will use it for evaluating the day, ñtoday I got 5 smiles..ò 

Give him suggestions for what to do when he gets stressed /angry e.g. the light system 

Green light ï all right. Yellow ï warning. Red ï too late. 

In the end, he hopefully will be able to use the organized, unstressed day at school and 

thereby obtain social skills. 

Method for helping gaining social skills and avoiding conflicts. 

Learning environment and Pedagogical analysis. 

The LP-model is developed by professor Thomas Nordahl from Norway. 

He argues: ñIf a pupil has a problem, it is in fact not the pupilôs problem, but a problem of 

the surrounding environment. It can be the teacher or a bad relation between the pupils that 

causes the problem. 

The educational action must be focused on the surroundings. A change in these could 

change the pupilôs behaviour and work effort.ñ 

The background of the LP-model 



 

 

The LP-model is an educational analysis model. The model is based on research ï trying to 

understand the importance of the learning environment for the pupilôs development, 

wellbeing, motivation and learning. 

Some essential parts of the learning environment 

¶ Relation between pupil and teacher. 

¶ Pupilôs relation to fellow students. 

¶ The social position which every single pupil holds in- and outside the classroom. 

¶ Rules and conventions ï the everyday practice of the school. 

¶ The school culture and climate. 

¶ Cooperation among the staff. 

¶ Values of the school and the schoolôs view on human nature and the practice of 

teaching. 

¶ Commitment, motivation and effort 

¶ Collaboration between homes and school 

¶ The encouragement and support by parents to their childrenôs school life. 

Researchers have evaluated the model: 

¶ The LP-model must be used systematically. 

¶ It is important that teachers must keep focus on the interaction between pupil 

and surroundings. 

¶ Furthermore, teachers must at all times be aware and ready to improve their own 

teaching and group management. 

¶ This has shown to give results for the pupilôs learning outcome, both socially 

and concerning their skills. 

Analysis 

¶ Formulation of the problem/challenge. 

¶ Formulation of objective ï the change wished to  be done 

¶ Collection of information ï have fresh views on the matter 

¶ Analysis and reflection ï what are the sustaining factors of the problem. 

Strategies and actions 

¶ Developing strategies and initiatives. 



 

 

¶ Implementation of the chosen strategy. 

¶ Evaluation ï change must occur within 14 days 

¶ Reviewing the strategy. 

 

LP ï Model 

Analysis 

¶ Formulation of the problem 

¶ Formulation of the target ï the change wished to be done 

¶ Collection of information ï have fresh views on the matter 

¶ Analysis and reflection ï what are the sustaining factors of the problem. 

Strategies and actions 

¶ Developing strategies and initiatives 

¶ Implementation of the chosen strategy 

¶ Evaluation ï change must occur within 14 days 

¶ Reviewing the strategy 
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Loyalty to the educational initiatives is essential. Every adult must respect what has been 

decided. 

Challenges in the use of LP 

¶ It must not be acknowledged which factors are causing the problems on 

beforehand. In other words, the teachersó view and perspective must not be fixed 

before stepping into the process. 

¶ There may be other circumstances, than those related to the pupil, being 

important. 

Examples of sustaining factors 

¶ A teacher who is always late when coming into the classroom. 

¶ Using negative words and terms about pupils and parents. 

¶ Bad relation between teacher and pupil. 

¶ Unsatisfying structure of the teaching. There may be too many changes of 

activities or too few. 

¶ Very small occurrence of proactive group management. 

¶ Lack of differentiation and adaptation of the teaching. 

¶ Lack of coping and encoring. 

¶ Unclear rules and the strongly negative consequences. 

¶ Conflicts between the pupils. 

¶ Lack of inclusive student environment. 

¶ Lack of cooperation between the homes and school 

¶ Pupilôs inappropriate coping strategies. 

¶ Inappropriate organization of school day. 

¶ Lack of social skills. 

Initiatives  

¶ It is important to emphasize the positive aspects and circumstances. 

¶ It is important to strengthen the things that already work. 

¶ Where and when are the positive interactions taking place? 

¶ It is important to find pupilsó resources and strengths and the same in the 

learning environment. 

  



 

 

Extra benefits from using the LP-model 

¶ By using LP a common innovation in the school culture is created. 

¶ Good teamwork 

¶ Common objectives 

¶ Common guidelines 

¶ Systematic use of common knowledge. 

 

4. Latvia 

 

In school year 2010/2011 Sabile Secondary School has 4 classes of special education. In 

these classes there are special education programs for levels A, B and C. There is one class 

of children with special needs (level A and B). Sabile Secondary School has 7 special 

education teachers, 2 special assistants and 9 general education teachers who have the 

rights to teach children with special needs. 

The main tasks of Sabile Secondary School working with children with special needs: 

1) To create optimal conditions for the childrenôs intellectual development, abilities and 

skills detection and development by implementing special education programs for 

levels A, B and C; 

¶ Level A ï minor mental disorders 

¶ Level B ï mild mental disorders 

¶ Level C ï sever mental disorders 

2)   To choose optimal forms and methods of education according to a childôs level and 

ability and foster his/her responsibility about the leasing and its results; 

3)   In collaboration with general education teachers, medical staff and a learnerôs parents 

to do a learnerôs research in order to define the aims and tasks of education and correction 

work for every learner; 

       A group of the teachers with great responsibility and awareness implement the aims, 

tasks and content of the subject according to a learnerôs abilities. They develop the forms 

and methods of evaluation. The school has a stable and qualified pedagogical staff and a 

support staff ï a social teacher, a special teacher, a speech therapist, a nurse and a 

psychologist. 



 

 

Teachers and support staff apply the forms of the work, methods and content which are 

focused on children with special needs and on teaching and learning support in order to 

develop social skills. Methodological, psychological, school provision and aesthetic 

environment, microclimate, school safety is a prime support for students with special 

needs. The physical environment of the school, resources, school organization creates 

basic provision for a learnerôs development according to the requirements of the 21
st 

 

century. The school provides support for students with special needs by: 

¶ Fostering and supporting parentsó participation in the learning process of a 

learner with special needs and thus reducing social exclusion; 

¶ Fostering purposeful coordination of pedagogical, psychological and social 

research 

¶ Fostering educational, medical, social and psychological support according to a 

learnerôs health condition and development level; 

¶ Fostering staff support in the learning process while researching a learnerôs 

knowledge and skills and providing a social help; 

¶ Promoting learnersó positive attitude, personal qualities and social skill 

development according to every learnerôs ability. 

           In order to provide qualitative education for students with special needs, there 

has been done a research of a learnerôs knowledge, skills and capability which is used by 

teachers in order to make a particular subject syllabus and thus providing individual 

approach to every learner. In such a class where learners acquire the subject according to 

individual syllabus, there is an assistant provided. 

Teachers during the lessons actively follow every learnerôs individual work and his/her 

achievement dynamics. A teacher uses various methods, subject content and tasks that are 

appropriate to learners with special needs in order to effectively foster the growth of every 

learner according to his/her individual skills and nearest development zone. That provides 

an opportunity for every learner to have qualitative education according to his/her 

development level. A learnerôs skills and abilities are being analyzed and evaluated 

considering a learnerôs special needs according to the needs and particularity of a class. 

Also the school offers hobby groups where the learners can develop their creative and 

comprehensive personality. The learners are promoted to safe and courageous participation 

in social activities and to courageously prove themselves as full and equal members of 

society. 




